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Thank you for your interest in the  Blackboard Exemplary Course Program (ECP). Complete instructions for the process and the submission form itself are provided below in six sections. We look forward to reviewing your submissions!  

Submission Process Overview

Submission of a course for consideration in the  Blackboard Exemplary Course Program consists of the following:

1. Self-evaluating your course using the Exemplary Course rubric in the submission form below.

2. Gathering and submitting the appropriate evidence to support your submission, including identifying areas of your course that you wish to highlight and describing how your course meets the criteria. 

3. Creating a back-up of your course and restoring it for access by the evaluation team.

4. Completing and submitting the Submission Form. Your evidence is documented throughout the form, supported with visual evidence located within the course.  

5. Attaching ancillary materials, such as your own screen captures and commentary that highlight best practices in the course. 

Submitted courses are reviewed by a team of peer reviewers as well as the Exemplary Course Program Directors, a panel of course design experts.  The reviewers use a detailed rubric to evaluate each course.  The results are compiled and the feedback is returned to each course submitter.
Submission Guidelines

Members of the Blackboard user community are welcome to submit courses for this year's  ECP.  Courses being submitted must be in one of the following Blackboard Learning Systems™: Blackboard Learning System™ – Enterprise License, Blackboard Learning System™ – Vista Enterprise License
, Blackboard Learning System™ – CE Enterprise License
, Blackboard Learning System™ – Basic License, or Blackboard Learning System™ – CE Basic License
.

Courses submitted must contain evidence of interaction among students, materials, and instructor(s). For this reason, submitted courses must be an archive of a grading period (e.g., a semester or marking period) taught and completed prior to the ECP deadline.  While we prefer to evaluate completed courses in their entirety, we are essentially looking to evaluate a representative example of a full curricular body of material.  Please do not provide us access to courses in which students are currently enrolled. 
Please note: If there is no evidence of interaction and collaboration, using such tools as discussion, chat, email, blogs, wikis, or podcasts, the course will not be considered for review.
To protect student information, you may copy several examples (at least six) of student interaction, obfuscate student identity, and re-post as course content with a heading “ECP Interaction Examples”

You may need to work with your System Administrator in order to create an archive of your course. Please contact us if you have difficulty doing so.

The reviewers will need designer or course builder access to the archived course instance until at least July 31, 2009.  

If student privacy is an issue, please contact us at ecp@blackboard.com to discuss possible alternatives.

Because courses are evaluated on multiple criteria, courses using Blackboard Course Cartridges, Epacks or other commercial content are eligible for review. Courses must be submitted by a faculty or staff member of the submitting institution rather than directly from a publisher.
Exemplary Course Program Winners

For courses rated as Exemplary, each team and the exemplary aspects of their course will be promoted on Blackboard websites and in various promotional materials. Lessons learned and best practices from the course author (or authoring team) will be shared with the eLearning community.  A representative from the award winning course teams will be invited to attend BbWorld’09 to share their experiences about exemplary course design with the Blackboard eLearning community.
All submitters will receive detailed feedback on the design, interaction and collaboration, assessment, and learner support of their courses.
Submission Form Instructions

The Submission Form is an interactive document that encapsulates the Exemplary Course Rubric. This form allows you to evaluate your course using the Exemplary Course Program Criteria and to provide explanations in support of your selections. Each of the form fields is active; you may  type text, select an appropriate radio button, or choose a response from the drop down list. The reviewers will be filling out a similar form, using the evidence you provide as a guide. 

The Submission Form consists of 6 sections:

· Section 1 – Information about You and Your Course
· Section 2 – Course Design
· Section 3 – Interaction and Collaboration
· Section 4 – Assessment
· Section 5 – Learner Support
· Section 6 – Course Access and Permission Information
For sections 2-6, criterion statements, a field for anecdotal supporting information, and an area for visual evidence are provided. For each Criterion Statement, select from the drop down list the choice that best describes how the statement does or does not apply to your course. 

In the Anecdotal Evidence field, please provide a clear, succinct explanation of how you think your course meets the criteria in each section. Your explanations are very important to the course evaluators, as they will be visiting your course to examine the information you have provided. 

You are required to submit up to five pieces of Visual Evidence in support of each of the five rubric categories (Course Design, Interaction and Collaboration, Assessment, and Learner Support) by pointing exactly to a page or element within the course.  Include a statement outlining how each visual supports the category. 
Submission Instructions

Please fill out the form completely. When you have completed the Submission Form, save it using the  last name of the person submitting the course followed by the short name of the course as the name of the file. For example,

Submitter’s name = Jill McMaster

Short name of course = Geog 101 
File name = McMaster_Geog101.doc
The completed form should be uploaded through the  ECP website (www.blackboard.com/)need new URL? no later than January 12, 2009. 

All supplementary materials should be converted to electronic form (e.g., PDF, Flash, Powerpoint, or a screencast movie made with Camtasia or a similar tool) and attached through the submission web page.  We will not accept hard copies of supplementary material:

All submissions will be acknowledged by email within three business days. If you have any questions about the submission process, please e-mail ECP@blackboard.com.

Blackboard Exemplary Course Program

Submission Form

Deadline:  January 12, 2009
Section 1:  Information about You and Your Course

	Submission Information

	Submitter Name
	Kelly Cua

	Title/Rank
	Distance Learning Instructor

	Institution
	Kamehameha Schools

	Department
	Virtual Strategies & Distance Learning

	Email address
	kecua@ksbe.edu

	Office telephone
	808-572-3151

	
	

	Instructor Name (instructor(s) who taught the course)  if different from above
	Clinton Iwami

	Title/Rank
	

	Institution 
	

	Department  
	

	Email address
	

	Office telephone
	

	
	

	
	

	Names and email addresses of instructional designers or others who significantly contributed to the development of this course
	

	
	

	
	

	
	

	
	

	Were you encouraged to submit this course by a Blackboard/WebCT Institute representative?  If “Yes,” please provide the following information
	No

	      Blackboard/WebCT Institute Name: 
	N/A

	Name and email address of the person who encouraged you to submit the course
	N/A


	Course Information

	Course Title
	Hawaiian Culture

	Course Number
	N/A

	Language of Instruction 
	English

	Number of semester/quarter hour credits
	1

	Blackboard Learning System License (e.g., Blackboard Learning System Release 8; Blackboard Learning System – Vista Release 4.2)
	Blackboard LS Basic

	The environment for this course can best be described as  blended (a combination of face-to-face and online) or totally online (a fully online course with no face-to-face component)
	 FORMCHECKBOX 
 Blended                      FORMCHECKBOX 
    Totally online

	If this is a blended course, please be specific about how often face-to-face sessions are scheduled (i.e., twice a week, once a month, three times per term).
	

	Student Target level (check all that apply)
	 FORMCHECKBOX 
 K-12  
Undergraduate:

 FORMCHECKBOX 
1st year  FORMCHECKBOX 
2nd year  FORMCHECKBOX 
3rd year  FORMCHECKBOX 
4th year    

 FORMCHECKBOX 
Diploma/2 year Degree or Similar* 

 FORMCHECKBOX 
Certificate
 FORMCHECKBOX 
Graduate level
 FORMCHECKBOX 
 Professional Development 
 FORMCHECKBOX 
 Other      
*e.g., Further Education, Vocational Technical Schools, or Community Colleges

	Number of terms this course has been offered in its present configuration
	1

	Number of students who were enrolled in the course you are submitting for review.
	12

	In order to acknowledge digital content, Course Cartridges, e-packs, or publisher-supported material, please provide the name of the publisher and the title of the Course Cartridge or Epack.
	N/A

	In order to acknowledge commercially produced content, please indicate where in the course this content may be found.
	Unit 1:

About Names and Naming in Hawaii reading, Ka Hopena o Ke Pi reading, The Strange Banana Skin reading, Woman of the Fire and Woman of the Water reading, Hoala Hou video, 

Unit 2:

Countires of Oceania web site, Wayfinders: A Pacific Odyssey web site, Summary of Wayfinding Polynesian Voyaging Society (PVS) website, Role and Duties of Hokulea Crew Members PVS website, Provisioning For a Modern Voyage on Hokulea PVS website, Daily Living Aboard Hokulea PVS website, Wayfinders:The Game interactive simulation

Unit 3:

Hawaii Forest and Trail website, Newspapers in Education Hawaiian Natives Disappear web site, The Northwestern Hawaiian Islands web site, Navigating Change Challenge interactive simulation

Unit 4: 

Ahupuaa, Fishponds, and Loi video, Fishing Practices in Old Hawaii website, Heeia Fishpond Virtual Field Trip website, Marine Resource Management Practices web site reading

Unit 5:

Hula in Hawaii web site, Temples and Shrines reading, How Umi Became High Chief reading

Course Documents:

Multiple Intelligences web site

Student Lounge:

Surf Aquarium web site     

	The use of technology within an online environment should focus on enhancing and enabling student learning. A variety of tools can be used to achieve course objectives. Please select the tools used in the course (check all that apply).
	 FORMCHECKBOX 
 animations/simulations

 FORMCHECKBOX 
 audio

 FORMCHECKBOX 
 blogs

 FORMCHECKBOX 
 calendar 

 FORMCHECKBOX 
 CD-ROM tool

 FORMCHECKBOX 
 Chat

 FORMCHECKBOX 
 discussions 

 FORMCHECKBOX 
 Email

 FORMCHECKBOX 
 glossary 

 FORMCHECKBOX 
 Gradebook 

 FORMCHECKBOX 
 graphics/images

 FORMCHECKBOX 
 home pages

 FORMCHECKBOX 
 image database

 FORMCHECKBOX 
 My Progress

 FORMCHECKBOX 
 quiz tool

 FORMCHECKBOX 
 RSS feeds

 FORMCHECKBOX 
 search 

 FORMCHECKBOX 
 self test 

 FORMCHECKBOX 
 student presentations 

 FORMCHECKBOX 
 survey 

 FORMCHECKBOX 
 video

 FORMCHECKBOX 
 whiteboard

 FORMCHECKBOX 
 wikis
 FORMCHECKBOX 
 other tools         



Section 2:  Course Design

Rubric Descriptions: Please rate your course using the following scale:

Exemplary: a model of best practice as related to this criterion

Accomplished: excellent implementation; comparable to other examples

Promising: good implementation; however, somewhat lacking in depth or detail

Incomplete: partial implementation of this criterion; additional work needed; good start

Not evident: unable to locate examples specific to this criterion 

Not appropriate: this criterion has little or no relevance for this course

Course Design addresses elements of instructional design in an online course. For the purpose of this program, course design includes such elements as the structure of the course, learning objectives, and instructional strategies. In a well designed course:

	goals are clearly explained to students.
	Exemplary

	objectives reflect desired learning outcomes
	Exemplary

	objectives are written at the appropriate level
	Exemplary

	objectives/learning outcomes are clearly stated 


 FORMCHECKBOX 
 as part of the syllabus.


 FORMCHECKBOX 
 as part of each learning module.
	Exemplary

	the use of third party tools is relevant to learning outcomes
	Accomplished

	content is presented in manageable segments.
	Accomplished

	content is easily navigated.
	Accomplished

	content is made available via a variety of appropriate mechanisms
	Exemplary

	             Please check all mechanisms that apply


 
 FORMCHECKBOX 
 content modules.


 FORMCHECKBOX 
 folders/subfolders


 FORMCHECKBOX 
 single pages.


 FORMCHECKBOX 
 links to external sources.


 FORMCHECKBOX 
 print/hard copy documents.


 FORMCHECKBOX 
 RSS feeds.


 FORMCHECKBOX 
 other      
	

	appropriate tools are used to enhance content
	Accomplished

	               Please check all tools that apply


 FORMCHECKBOX 
 goals
 FORMCHECKBOX 
 quiz


 FORMCHECKBOX 
 discussion
 FORMCHECKBOX 
 self test


 FORMCHECKBOX 
 glossary/dictionary
 FORMCHECKBOX 
 audio


 FORMCHECKBOX 
 notes
 FORMCHECKBOX 
 video


 FORMCHECKBOX 
 chat
 FORMCHECKBOX 
 drop box


 FORMCHECKBOX 
 messaging
 FORMCHECKBOX 
 blogs and wikis

 FORMCHECKBOX 
 links
 FORMCHECKBOX 
 other

	

	use of visual and auditory tools encourages student engagement.
	Accomplished

	accessibility issues are addressed.

Provide at least three examples of how your course meets Web accessibility standards below. 


	Incomplete

	supplementary resources are made available as part of the course content.
	Accomplished

	students are given an opportunity to provide feedback about this course.
	Exemplary

	students are provided opportunities for individualized/differentiated instruction (groupings, adaptive/selective release, etc…)
	Accomplished

	course design encourages critical reflection and analysis of content.
	Accomplished

	
	

	If this is a blended learning environment, describe the purpose served by the online components of the course and how they relate to the other offline components of the course. The reviewers need to know how and why the online component is used. Why was an online component included for this course? What, exactly, are students expected to do in the online environment?
While this course is blended the primary mode of delivery for content is online.  In this course the 3 face-to-face components enhance the online curriculum, not the other way around.  The first face-to-face component called Hoomaka (to begin) takes place at the start of the semester and its main purpose is to aquaint students, parents, and faculty with one another.  At this time students are also given the option to receive assistance with their fully online distance learning orientation, which was assigned weeks earlier.  The distance learning orientation gives students the necessary skills and practice, which sets a good foundation for our students to be successful online learners.  The second face-to-face meeting or Huakai (field-trip) takes place during the middle of the semester.  This is a field trip to an important cultural place that enhances the online content in the course with a hands on aspect.  Aside from enhancing cultural content the field-trip also provides a kinesthetic learning opportunity for the entire Ohana (family).  In the final face-to-face component called Hoike (to show) students and parents gather to showcase what each student has learned in the course.  Students give presentations to their peers and parents about topics found within the course and parents and staff have the opportunity to acknowledge a student's hardwork.  This activity also provides a nice sense of closure for the course.

There are three online components that directly relate to each of the face-to-face events. The face to face Hoomaka gives staff a chance to work with students that may still be stuggling to adjust to the online environment and answer any questions they may have.  An optional session during the Hoomaka is provided to help students complete their fully online distance learning orientation, which covers distance learning preparation, Blackboard skills, communicating in a virtual environment, student support resources and technical skills.  The Huakai has an online virtual field-trip that students view prior to the face-to-face Huakai and in preparation for the visit.  In addition to logistical information on the field-trip, students also take a virtual tour ahead of time to introduce themselves to background information on the site & activities.  The Hoike also has a web page that gives logistial information prior to the event as well as information on what will be expected of each student & tips for successful presentations.  

	


Anecdotal Evidence - Please tell us how the instructional strategies employed in this course cause students to be engaged with course content (up to 300 words):
For many there is a natural desire to learn more about one’s own culture.  Being that a majority of our learners are part-Hawaiian,  Hawaiian Culture builds on the desire to learn more by providing opportunities to interact with the content, other learners, as well as family members through engaging curriculum.  The content is presented in various mediums to address diverse learners such as, audio PowerPoint lectures, videos, readings, web site searches, and even some games.  For certain assignments students are given choices of how they are to complete an assignment.  For example, in Unit 3: Land Divisions they are given the choice of selecting a worksheet to complete or the opportunity to draw a map of the area that they live in.  There are various projects and assignments that ask students to seek out family involvement whether it is to gather information or participate in a traditional Hawaiian game (with modern implements).  This not only encourages family involvement, a concept that is important to the Hawaiian culture, but it also prompts student to use resources outside of the course.   The course content is designed in such a manner that navigation is the same from unit to unit, beginning with an introduction page that lists objectives to a final assessment page.  Each final assessment page contains a project that emphasizes authentic assessment as well as a survey that asks students to analyze prior content knowledge & compare it to knowledge gained during the unit based on the objectives stated at the beginning of the unit.  To assist learners with lower technology skills, tutorials are made available & linked to course content as needed.   
Visual Evidence - Please provide up to five visual evidence pieces that support effective course design by pointing to specific pages or activities within the course:

	Up to five pages within the course which support effective course design:



	Location
	How this page supports effective course design

	Location #1 Introduction Page of each unit
	Goals/Objectives are Clearly Stated

All five units begin with an introduction page that consists of a video introduction of what can be expected from the unit as well as a list of the goals/learners objectives for each unit.  The goals are revisited again at the end of the unit when students are asked to assess the content knowledge they've gained from the unit.

	Location #2 Unit 1 (all units follow similar pattern)
	Navigation & Manageability

The units are set up in such a way that each one follows the same pattern.  Each unit begins with an introduction that lists unit goals.  The introduction is followed by individual lessons on a specific topic of study.  The unit concludes with a final assessment page that asks learners to share what they've learned in the course.  All assignments, directions, and a large majority of the content is found within the units making it an easy reference point for students.     

	Location #3 Unit 2 – Voyaging
	Multiple Intelligences/Diverse Learning

This page is an example of how diverse learning opportunities have been added to the course.  For this minor assessment piece students are given the opportunity to either participate in a voyaging simulation or to complete a short quiz in Blackboard.  While each divers learning activity does not address all multiple intelligences the activities throughout the course are varied to accommodate all intelligences at various places in the course.

	Location #4 Unit 3 - NW HI Isles
	Interactive Learning Activities

In this lesson students are asked to participate in a simulation on the Northwestern Hawaiian Islands to learn about the human impact on a diverse ecosystem as well as efforts to undo current ecological damage.  Students must navigate their avatar through the islands & help with clean-up efforts.  This lesson appeals to kinesthetic learners.



	Location #5 Final Assessment Page (Post Assessment - all units)
	Course Feedback

This course offers many opportunities for student feedback both in terms of assessing student achievement and for qualitative data to be used for course revisions. At the end of each unit (Post Assessment) students are asked to give feedback in the form of a survey.  Surveys are also given to students and parents at the end of each of our 3 face-to-face events and at the end of the course.  All data is compiled and analyzed at end of the semester & data is used for program reporting as well as to improve course content.


Section 3:  Interaction & Collaboration

Rubric Descriptions: Please rate your course using the following scale:

Exemplary: a model of best practice as related to this criterion

Accomplished: excellent implementation; comparable to other examples

Promising: good implementation; however, somewhat lacking in depth or detail

Incomplete: partial implementation of this criterion; additional work needed; good start

Not evident: unable to locate examples specific to this criterion 

Not appropriate: this criterion has little or no relevance for this course

Interaction and Collaboration can take many forms. The ECP criteria place emphasis on the type and amount of interaction and collaboration within an online environment. In exemplary courses, learner-to-learner, learner-to-content, and learner-to-instructor interaction and collaboration are exemplified through:

	clearly stated expectations/protocols defining or explaining required levels of student participation.
	Accomplished

	internal communication tools are used by students and the instructor to elaborate on course content.
	Accomplished

	a deliberate attempt to create a learning community through
	

	the use of asynchronous tools such as discussions, blogs, wikis, podcasts and email.
	Accomplished

	the use of real-time tools such as chat rooms, whiteboards, videoconferencing, etc.
	Promising

	frequent instances where the instructor takes an active role in moderating discussions, providing feedback, and participating in other interactive components.
	Accomplished 

	opportunities for students to interact with the instructor to communicate about course content.
	Exemplary

	opportunities for students to interact with each other to communicate about course content.
	Promising

	the use of such strategies as group projects, teamwork, exchange of electronic documents or other collaborative activities.
	Incomplete

	Student-initiated interactions that are encouraged and facilitated
	Promising

	communication protocols
	

	provided to or collaboratively developed with students
	Promising

	that explain good or acceptable responses
	Accomplished

	that refer to or explain Netiquette expectations
	Exemplary

	clearly defined statements informing students what to expect in terms of instructor role and response time.
	Exemplary

	
	

	Please select the Communication/Collaboration tools used in the course. 
	

	 FORMCHECKBOX 
 discussion board
 FORMCHECKBOX 
 whiteboard
	

	 FORMCHECKBOX 
 chat rooms
 FORMCHECKBOX 
 email
	

	 FORMCHECKBOX 
 student presentations
 FORMCHECKBOX 
 student home pages
	

	 FORMCHECKBOX 
 blogs    
 FORMCHECKBOX 
 wikis  
	

	 FORMCHECKBOX 
 podcasts    
 
	

	 FORMCHECKBOX 
 other    Skype, phone, and mail also provide opportunities for communication between students, instructor, and parents.  Newsletters that hightlight program events & student work are mailed home twice a sememster.  A Student Lounge area is provided for students where they can learn a little more about their classmates or participate in other content related activities.  Announcements are posted several times a week with reminders, words of encouragement, and extra-credit opportunities.
	

	
	

	If this is a blended learning environment, explain the nature and purpose of the collaborative tools used in the course. If students are expected to interact with each other or collaborate in groups, include examples of the assignments that cause them to do so. Also ensure that a sufficient number of discussion threads/postings are included with your nomination. You may compile (WCT) or collect (Bb) to download discussion threads and then edit the file to change student names. Provide examples or discussion protocols if they are used. If online interaction/collaboration is not an important element of this blended learning course, please indicate why and explain how it occurs face-to-face.
The collaborative tool that is used most often for student to student interaction is the Discussion Board.  Students share their thoughts on a topic & respond to those of their classmates.  The discussion postings in unit 1 are good examples of this where they are introduced to their classmates, learn about multiple intelligences, and analyze their feelings about culture.  In terms of student to teacher interaction, telephone and Skype provide teleconference opportunities both for assignments and when students have questions (an example can be found in Unit 5: Na Akua). Progress reports, welcome letters, invitations to face-to-face events, reminders, and newsletters are mailed home to parents and students.

	


Anecdotal Evidence – Please tell us how the interaction strategies employed in this course enhance student learning (up to 300 words):
One of the biggest challenges when working with online high-school learner is motivation.  While distance learning does require a self-motivated student, creating curriculum that encourages interaction is an asset. The interactive strategies used in this course were mainly aimed at building, sustaining and increasing motivation and a rapport between teacher and student. The course begins with an introductory posting in the Discussion Board as well as an activity to determine multiple intelligences, and a posting on their views of culture. This serves two purposes, the instructor getting to know the students and the students getting to know one another. The Hoomaka orientation also helps the students and instructor to get acquainted & put faces to names.  Within the first week or so the instructor sends a welcome letter to the students as well as encourages the students to call via Skype for a quick, introductory session. Throughout out the semester emails are sent to check in with students and also to offer encouragement or praise.  For a more personal touch e-cards are sent to students for birthdays and holidays.The student lounge is another area that allows students to get to know a little more about their classmates and themselves.A newsletter is sent home & a copy placed in the student lounge twice a semester.  The newsletter allows for a place to share events that are going on in the program, provide staff and student updates, give parents web site and cultural information, and provide a calendar of events that parents & students can attend together.  Within the curriculm there are several assignments that give the students the opportunity to schedule talks with their instructor to discuss assignments.       
Visual Evidence - Please provide up to five visual evidence pieces that support effective interaction and collaboration design by pointing to specific pages or activities within the course:

	Up to five pages within the course which support the effective interaction and collaboration design:



	Location
	How this page supports effective interaction and collaboration design

	Location #1 Announcements
	Instructor to Learner

Announcements are posted several times a week mainly to update students on course assignments, what's, due, and grade updates.  Also posted in the announcement section are occasional words of encouragement and extra-credit opportunities

	Location #2 Student Lounge - Located in the Blackboard Course Menu
	Learner to Learner, Learner to Content

The Student Lounge provides an area for students to learn more about their classmates or other supplementary items that may be related to the course, but are not graded.  There's a Ko`u Inoa gallery of student assignments that share details about their name and backgroud, a link to a great web site with games that foster multiple intelligences, and also the digital copies of the program newsletter are stored here.

	Location #3 Unit 2 - Ke Kalai Waa Ana: Canoe Building (U2A5B)
	Learner to Content, Learner to Instructor

This is an example of an assignment that allows students to set up a time to meet with their instructor to discuss a reading they completed in class.



	Location #4 Discussion Board
	Learner to Learner, Learner to Teacher, Learner to Content

The Discussion Board threads allow students to share their ideas and opinons about concepts learned in class with their classmates.  They are required to post, read, and respond to their classmates.

	Location #5 Unit 2 Project
	Learner to Content, Learner to Teacher, Learner to Family,

This unit project allows learners to collaborate with their family members to gather information  that will be presented in PowerPoint.  Students are asked to gather information about their families history.


Section 4:  Assessment

Rubric Descriptions: Please rate your course using the following scale:

Exemplary: a model of best practice as related to this criterion

Accomplished: excellent implementation; comparable to other examples

Promising: good implementation; however, somewhat lacking in depth or detail

Incomplete: partial implementation of this criterion; additional work needed; good start

Not evident: unable to locate examples specific to this criterion 

Not appropriate: this criterion has little or no relevance for this course

Assessment focuses on the evaluation of student work toward the achievement of learning outcomes. This section addresses the quality and type of student assessments within the course, placing particular emphasis on:

	the alignment of assignments and other assessments with stated objectives/learning outcomes.
	Accomplished

	assignments that assess performance in authentic contexts
	Accomplished

	assignments that encourage students to employ critical thinking strategies.
	Promising

	clearly communicated assignments that include expectations and deliverables
	Exemplary

	 FORMCHECKBOX 
 rubrics/performance criteria are made available to students.
	

	assignments that provide students with ample opportunities to practice and apply concepts and skills.
	Accomplished

	assignments and projects that require students to make appropriate and effective use of external resources, including print, library, Web-based, and other electronic resources.
	Accomplished

	scaffolding activities that promote higher cognitive development.
	Promising

	clearly stating how the Web may be used in completing assignments.
	Promising

	
 FORMCHECKBOX 

directing students to specific Web sites to use or avoid and/or 



providing hints for searching the Web.
	

	
 FORMCHECKBOX 
  evaluating and validating Web-based information in completing


assignments.
	

	using assessment or other course information to monitor and respond to student progress
	Exemplary

	utilizing built-in quiz features where appropriate.
	Accomplished

	proctored examinations or other assessments.
	Not Appropriate

	providing students with ample opportunities for self-assessment.
	Exemplary

	the inclusion of constructive feedback on all assessments
	Exemplary

	
	

	Please describe the assessment strategies used in the course. For example, a review of performance based on stated goals for writing while using blogs/discussion tools/e-journals etc.,  quizzes used with feedback as a means of formative assessment, monitored/managed exams as a means of summative assessment, wiki history examination based on stated objectives, peer review using discussion ratings, etc

	


	If this is a blended learning environment, provide an explanation of the assessment strategies employed for the course and the role that assessment plays in the design.  Highlight ways you take advantage of the strengths of online assessment to complement other types of assessment used in the course.
As this course takes place primarily online, all assessment opportunities except for one, take place online. The online assessments serve two main purposes.  The first purpose is for the instructor to assess how much progress the student has made in a unit.  These assessments take the form of unit projects and lesson activities. The second purpose is for students to self-evaluate how much they have learned and what they found most beneificial. Students provide this information through the use of online unit surveys.

	


Anecdotal Evidence – Please tell us why the assessment strategies used in this course were selected and how they measure student attainment of learning objectives. Please tell us how your course meets these criteria (up to 300 words):
As mentioned above, the assessments in the course were selected for two main purposes. The first is for the instructor to assess how much content knowledge the learner has gained, and the second is to allow students to self-evaluate their progress. The course activities are the simplest forms of assessing knowledge gained, learning objectives met, and an understanding of course material.  Good examples are open-ended questions found in discussion board postings and in worksheets, interactive simulations that require students to react to a situation in their own way, and other games and activities that ask students to use what they've learned to complete them.  The unit projects were selected to both have students showcase what they've learned and to go a step further to acquire more knowledge on their own either form library resources or from personal interviews with their family members or other community members.  This is especially evident in unit 2 and 3 projects. Also included with the units are performance criteria documents that let students know what needs to be done.  The course also allows for student self-evaluation at the end of each unit.  Students complete an online survey (retrospective post test) that asks to review a set of statements based on unit goals or objectives.  The restrospective post test rates their knowledge of the topic before completing the unit & rates their knowledge of the topic after completing the unit.  Anecdotal data referring to the unit assignments are also collected and the qualitative data from these statements are gathered and used when evaluating course materials and activities for revisions, as needed. A course syllabus and a calendar of due dates and assignment point values are also provided to help student assessment.  Copies can be found in the Course Documents section of the course menu.    
Visual Evidence - Please provide up to five visual evidence pieces that support effective assessment by pointing to specific pages or activities within the course:
	Up to five pages within the course which support effective assessment:



	Location
	How this page supports effective assessment

	Location #1 Discussion Board
	The Discussion Board postings ask students to either evaluate and share what they've learned from a particular lesson or ask them to discuss their beliefs or attitudes on a certain topic based on prior knowledge or experience.

	Location #2 Unit 3:Conservation
	This lesson provides an example of an activity in which students locate information from a web site that is provided to them.  The first assignment asks them a variety of questions from basic knowledge/comprehension to Synthesis and Evaluation.  The second activity gives students the opportunity to research an endangered species using and citing their own sources or to create a dialog between an officer and an illegal smuggler.

	Location #3 Unit 3 Project
	After a unit on ecology and land divisions (both traditional & modern), this project asks students to locate external resources (library, community members, internet) to research the history of the area they live in.  Students submit their findings according to a rubric in one of three formats: video, PowerPoint, or essay. Once students complete their project they are then asked to answer a set of open-ended questions based on what they learned in their research as well as in the unit.

	Location #4 Unit 4 Essay
	The unit 4 essay asks students to incorporate what they've learned from course lectures and activities and address four questions, with the final question asking students to analyze how traditional information can be used to benefit us today.

	Location #5 Hö`ike Presentations (http://ksdl.ksbe.edu/hoike)     
	Students are required to participate in a culminating Hoike or Showcase at the end of the semester. Students present a final project that asks them to take one concept that they learned about in class and research it further.  The format for the project is up to the student (allowing accommodations for various multiple intelligences) and students are also asked to provide a PowerPoint Slideshow sharing the most significant things they learned in conducting their project as well as in the course overall and how they learned it.


Section 5:  Learner Support
Rubric Descriptions: Please rate your course using the following scale:

Exemplary: a model of best practice as related to this criterion

Accomplished: excellent implementation; comparable to other examples

Promising: good implementation; however, somewhat lacking in depth or detail

Incomplete: partial implementation of this criterion; additional work needed; good start

Not evident: unable to locate examples specific to this criterion 

Not appropriate: this criterion has little or no relevance for this course

Learner Support is concerned with the resources made available to students as a part of an online course. Such resources may be accessible within or external to the course environment. Specifically, learner support provides that a variety of student services is made available, including, but not limited to:

	links within the course to
	

	 FORMCHECKBOX 

tutorials covering such topics as the use of email, the Internet, html, browser settings, and other required applications such as PowerPoint.
	Accomplished

	 FORMCHECKBOX 

help desk personnel.
	Accomplished

	 FORMCHECKBOX 

online library resources and other content repositories
	Accomplished

	 FORMCHECKBOX 

tools required for viewing course content (RealPlayer, Acrobat Reader and other plug-ins), including instructions on how to use such tools.
	Accomplished

	access to learner support materials, available from:
	

	 FORMCHECKBOX 

within the course site.
	Accomplished

	 FORMCHECKBOX 

links to an institutional portal.
	Accomplished

	 FORMCHECKBOX 

other      
	---

	learner orientation that is provided
	

	 FORMCHECKBOX 

online.
	Exemplary

	 FORMCHECKBOX 

face-to-face
	Exemplary

	assignments/activities requiring the use of technology clearly explain how technology is to be used by students
	Exemplary

	appropriate instructor (and instructional support staff if applicable) contact information 
	Exemplary

	student connectivity issues are considered

 FORMCHECKBOX 
 
content is available in a variety of formats (i.e., HTML, “.pdf,” “.doc” files).

 FORMCHECKBOX 
 
media files are available in a variety of formats (i.e., video/audio transcripts are made available)


 FORMCHECKBOX 
 content/media are available on CD-ROM.
	Exemplary

	
	

	
	

	If this is a blended learning environment, please explain how additional learner support information is provided to students (e.g., handouts, face-to-face tutorials, etc.) to help them succeed in the online components of the course.

As a course requirement, all new students to the `Ike Hawai`i Distance Learning Program need to complete our online distance learning orientation and a face-to-face Student and Parent (Hoomaka) Orientation session. The facilitated fully online distance learning orientation prepares students with the distance learning skills needed to be a successful online learner.  The distance learning orientation curriculum incorporates a variety of text, audio and video that cover topics such as:  distance learning preparation, Blackboard skills, communicating in a virtual environment, student support resources and technical training.  We also introduce a resource web site (http://ksdl.ksbe.edu/resources) to students, which is a central location for staff contact information, FAQs, tutorials and web links.

At the face-to-face Hoomaka orientation session parents and students are introduced to the faculty and staff as well as the organization as a whole.  Program goals and polices are reviewed with both parents and students and they also receive a handbook that includes the Kamehameha Schools philosophy, policies, and discipline information.  Parents are also provided with some tips on communication with their child's instructor as well as how to support an online learner. Included in this face-to-face orientation is the option for students to receive help completing their distance learning orientation.  Distance learning and technical skills are taught during this session, which students will need to know when taking their distance learning course.  Students are also given a printed booklet containing tutorials of all the software that needs to be learned.  The booklet is also  available online with many other tutorials for student reference.

It is also a practice of our program to help our learners succeed by encouraging family educational involvement.  For our highschool learners, parents play a big part in learner support as well.  We go over the importance of this in our Hoomaka orientation and give parents guest Blackboard accounts to monitor and participate in their childs learning.  

Finally. all distance learning students and parents are fully supported by our staff who answer any questions that may arise (eg. curriculum, logistical, technical questions) within a 24 hour period.  Staff use a variety of learner support methods such as phone, email, Skype and Adobe Connect.     

	


Anecdotal Evidence - Please tell us how your course or your institution further support learners participating in online courses (up to 300 words):
Students receive both technical and content support. Technical support is provided by our Instructional Designers.  Content support is available from course instructors.  Teachers are available by email, phone, and Skype and are required to respond to emails within a 24 hour period.  Feedback on assignments are given within 72 hours (most times sooner).  To help students with time management, a calendar of due dates is provided at the start of the semester along with the course syllabus, both can be found in the Course Documents section of Blackboard throughout the entire semester.   Regular announcements are also posted to remind students about upcoming due dates, events, new releases in the course, and for encouragement.  Prior to any face-to-face event letters, phone calls, and emails are sent to inform families on specifics of the upcoming event.  For our Huaka`i and Hö`ike events, web sites are created for parent and student access.  Logistics for the event as well as student and family responsibilities in preparation for the event are posted along with any tutorials or aids needed.   

Links to online tutorials can be found attached to specific assignments, in our resource website that contains a list of tutorials (Course Documents) , or in the Online Student Technical Training (http://ksbreeze.ksbe.edu/techtrainphyllis) that remains available all semester. For tasks that require extensive directions, I will use Camtasia videos to help walk students through each step.  If an individual student needs help with the directions on a specific assignment I can also use Snag-It to provide visual aids.  

I also provide weekly grade updates for parents and students as well as quarterly reports.  On occasion, I make phone calls to the student's home to touch bases with parents and students.
Visual Evidence - Please provide up to five visual evidence pieces that support effective learner support by pointing to specific pages or activities within the course:

	Up to five pages within the course which support effective learner support:



	Location
	How this page supports effective learner support

	Location #1 Course Documents
	Syllabus & Calendar - The first two links found in the Course Documents section are the syllabus and a printable/downloadable calendar of due dates.  These are provided here for easy reference throughout the semester and include information that will help students to better understand the workings of the course.  

	Location #2 Course Documents
	Tutorial Resource Page - Also provided in the Course Documents section is a link to  the resource web site.  This particular page links to online tutorials where students can find help with the basic workings of Blackboard, Audacity, PowerPoint, WinZip, and other useful programs used throughout the course.

	Location #3 Course Documents
	Student Technical Training - Also provided for students is the link to  the Student Technical Training.  They should have completed it prior to the start of the course.  This will help walk them through the process of installing and using the software needed to participate in their distance learning course.  Also, helpful tips are provided throughout.  The link is reposted here so that students can go back to it during the course if they have forgotten something they learned & would like a refresher on how to use it.

	Location #4 Blackboard Course menu - Hö`ike button
	Content support - This section provides students with the necessary information to successfully complete a project and presentation to present at the end of the semester face-to-face event.  It also provides them with logistical information.

	Location #5 Staff Information
	Contact Information - Found in the Staff Information section is information on how and when best to contact the instructor.  Students can also find information on response time and a link to the department web page for more program information.


Section 6:  Course Access and Permission Information
Course Access

The course to be reviewed must be a copy of a previously offered course.  For the purposes of the review the course should not be actively used for teaching, under revision, or modified after the submission has been made to the Exemplary Course Program.  For these reasons you (or your system administrator) may wish to create a copy of the course and a new user ID (with Course Builder or Designer access) to allow the reviewers to access the course.  
For courses in the Blackboard Learning System™ – Vista Enterprise License, Blackboard Learning System™ – CE Enterprise License, or Blackboard Learning System™ – CE Basic License:
In order to provide access, please do the following:

1. Make a back up of the course prior to resetting the course.

2. Restore the course to another server or, if on the same server, under a different instance.

3. Create a new user with designer access on the server, and provide us with the associated User ID and password (ID and password are case sensitive) and URL for the system (below). 

4. Add the new designer to the course.

5. Note: It is very important that the course(s) you are submitting has been added to the WebCT ID, thereby providing direct access through the My WebCT page. 

For courses in Blackboard Learning System™ – Enterprise License or Blackboard Learning System™ – Basic License:

1. Create a new user on the server.

2. Add the user to the course as a Course Builder. 

3. Provide us with the Username and password for the new user and URL for the system (below). 

For all courses: 

1. If student privacy is an issue, please contact us at ecp@blackboard.com to discuss possible alternatives.

2. The reviewers will require access for at least a six-month period following the submission of this form. The password below must be valid until at least July 31, 2009; we reserve the right to disqualify your course if your username and password are not valid until July 31, 2009.

3. Please add any specific instructions related to account access.

Designer/Course Builder Access:


URL:

http://blackboard.ksbe.edu

Username:
vg08bbgreen 

Password:
vg08bbgreen

special instructions: 

If your course is selected, your course will be showcased within Blackboard.com and Blackboard Connections. Blackboard staff will work with you to address student privacy and intellectual property concerns.

File Saving Instructions

Please fill out the form completely. When you have completed the Submission Form, save it using the last name of the person submitting the course followed by the short name of the course as the name of the file. For example,
Submitter’s name = Jill McMaster

Short name of course = Geog 101 

File name = McMaster_Geog101.doc
Permissions

By submitting this course for consideration and providing access, you grant the right for the ECP Directors and members of the review team to enter your course for review purposes. Should your course be chosen as a Blackboard Exemplary Course, you also grant non-exclusive rights to the Program evaluators and Blackboard Inc. to use the materials submitted in professional and trade publications and conference presentations related to Blackboard’s Exemplary Course Program. This includes permission to move the course to a Blackboard server and provide guest access to the course on Blackboard.com.  The ECP Directors and Blackboard Inc. agree to attribute the materials to their source (person or institution).

In honor of granting our collegial access to your course and in recognition of applicable copyright laws, the evaluators hereby attest that review access to the submitted course will be only for the purposes of this Program. Any files downloaded or printed will be used solely for review purposes and will not be further copied, distributed, or used in any course development without express written permission.

If you have any questions about the submission process, please email ECP@blackboard.com.

Thank you for participating in the  Blackboard Exemplary Course Program.

Permission to reprint this form is granted to educational institutions and academic researchers provided that the criteria are reprinted in their entirety and without modification. Non-academic use requires permission of the copyright holders.

©2007-8  Blackboard Exemplary Course Directors
Blackboard™, Blackboard Academic Suite™, Blackboard Learning System™, Blackboard Learning System™- CE License and Blackboard Learning System™- Vista License are trademarks of Blackboard Inc.
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